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Abstract

The article is devoted to the issues of individualization and personification in
the additional professional education of teachers. The paper considers a
personalized model for additional professional education of teachers of preschool
educational organizations in the context of the implementation of the requirements
of the Federal State educational teacher’s standard and the Federal Law "On
Education in the Russian Federation™. The author of the article analyzes the
national and foreign studies on the problems of individuality, individualization
and personification of education. The study reveals the  peculiarities of
individualization in education, as well as in the system of advanced training. It
explains  the concepts of “individual educational route” and “individual
educational trajectory".
The paper presents various interpretations of the term "personification of
education". The study considers different views on the implementation of the
personified approach in postgraduate education, the personified model of
additional vocational education and the principles of the personification of
education. The author describes a number of models of individualized and
personified teacher training. The article focuses on teachers as subjects of
postgraduate education and describes the algorithm used to evaluate and estimate
their competencies, professional and personal deficiencies. A new technique has

been designed to study the subject of educational activity that take into account
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the parameters of the teacher's competence model previously developed by the
author. The department of the theory and a technique of a preschool education of
the Nizhny Novgorod Institute for Educational Development has made an attempt
to provide teachers of pre-school educational organizations with personified
advanced training. Our attention is focused on the individual and personified forms
and methods of additional professional programs implementation. The foundations
of the future individual-personalized model of advanced training for the educators
of pre-school educational organizations and the subsequent steps of its design have
been evaluated.

This is the first study to undertake an attempt to designate the possibility of
designing an individual-personalized model of advanced training for the
educators of pre-school educational system.

The practical significance of the article is the possibility to use the research
findings of the department in the study of educators of pre-school educational
organizations as a subject of the system of professional development.

Key words: individualization, personification, additional vocational
education, competence, professional and personal deficiencies.

Introduction

The individualization and personification of education have become a trend.
A significant number of scientific researches are devoted to the definition of these
issues . The individualization and personification of adult postgraduate education
have become the most acute topic . It is necessary in the context of diversification
of additional professional education (APE) and individual educational needs of
teachers to make significant changes both to the process of additional professional
programs development and professional retraining of teachers.

On the bases of Article 76 paragraph 1 of the Federal Law "On Education in
the Russian Federation” "additional vocational education is aimed at meeting
educational and professional needs, professional development of a person and
ensures that these qualifications match the changing conditions of professional

activity and social environment" [50].



However, the realities of the modern system of additional vocational
education proves that the individualization of education, the main characteristics of
which are the consideration of the specifics of the subject of educational activity
and the possibility to choose an educational trajectory individually have not
become the norm of postgraduate education.

The process of professional development in many respects does not take into
account the individual characteristics of teachers engaged in professional activities
at different levels of general education such as preschool education , primary and
secondary education. Moreover it does not meet their professional and personal
needs. Educators and senior educators of preschool educational organizations
(PEO) are a special contingent.

The teachers of preschool education are at the top list among the subjects of
advanced training. More than 12,000 educators, including senior ones, currently
work for preschool educational organizations of the Nizhny Novgorod region.
According to the law "On Education in the Russian Federation™ [50], every teacher
must improve his qualification once in every three years, becoming a subject of
the postgraduate education system.

Consequently, it has led to the contradiction between the mass character of
the professional development of personnel (annually more than 4,000 people) and
the need to consider individual characteristics, needs and professional interests of
every teacher of pre-school education.

Literature review

Studies in the field of individualization of education are widely represented
in scientific journals , but the interpretations of this concept are very diverse and
contradictory. Therefore, in the course of our research, we turn to the basic
provisions i.e. the concepts of "individuality” and "individualization.”

In Russian psychological science the issue of individuality was considered
in the works of leading psychologists such as B.G. Anan’ev, V.D. Nebylitsyn,
B.C. Merlin, S.L. Rubinshtein, and others. It is being currently discussed by A.G.

Asmolov, E. A. Golubeva, B.F. Lomov, V.M. Rusalov, and others. A. G. Asmolov
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understands individuality "as a total combination of conceptual directions and
attitudes of a man in the world, which are acquired in the course of life in society,
provide the hierarchy of values and teach how to behave in a situation of motives
fight; they are embodied through activities and communication in the produce of
culture, other people, yourself " [4, c. 349].

According to V.I. Slobodchikov and E.I. Isaev, "individuality presupposes a
total reflection of your entire life, appeal, inversion, the development of a critical
attitude to your way of living" [46, p. 37]. The definitions of individuality lead us
to the understanding that individualization in education should be closely linked to
the independent search for new knowledge, the understanding of one's own
priorities in the forms, means and ways of improving one's professional activity.

Today, the most common definition of individualization in education sounds
like "the process of development and self-realization of a person as a subject of
one's own life and activity; characterized by the accumulation of experience,
development of initiative, independence, consciousness, freedom and
responsibility of the individual "[54].

The study conducted by L.V. Bayborodova and T.V. Burlakova allowed the
authors to determine a number of provisions reflecting the peculiarities of
individualization in education:

" consciousness of self takes place through the profound understanding of
educational values and experience, therefore, at the initial stage,
individualization should be viewed as the accumulation of energy, the
actions that take place in the process of integrating the student into a system
of various bonds and relationships with all participants of the pedagogical
process;

— the internal basis of individualization ... is the ability to direct one's forces to
accomplishment of a single goal, therefore, purposefulness should be the
determining characteristic of the individualization;

— individualization ... facilitates the acquisition of greater independence and

relative autonomy, which can be displayed in the ability of self-
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determination and self-regulation; consequently, the development of self-

analysis, motivation and reflection is an essential condition of

individualization;
— individualization is a unity of self-actualization and total dedication;
— the process of learning is profoundly individual: the learner consciously and

independently transforms the external into internal ™ [6, ¢. 13].

All the above mentioned may be closely related to the continuing education
of adults , but only a small amount of research is devoted to the individualization
of post-graduate education of teachers. Models of such individualization are
presented in the researches of S.G. Vershlovsky, D.I. Feldstein, V.M. Rozin, and
others.

I.S. Dorovskikh defines individualization of advanced training as "creating
an environment for personal involment in education: a reflexive educational
environment, open, variable, flexible, saturated, personally oriented; where the
joint activity of all subjects of the educational process of professional development
is aimed at the implementation of individual programs of students " [20, c. 141].

In the review of scientific researches in the field of individualization and
personification of education conducted by Z.A. Kargina we have met several
approaches to individualization in education [30]. It is possible to correlate the
selected groups with additional vocational education: the first group refers to the
self-education of a teacher; the second group provides an opportunity to choose
academic disciplines in the framework of additional professional programs of the
(PEO) institutions; The third group offers individual educational trajectories for
teachers, the implementation of individual educational programs.

O.V. Surikova states that "the individualization of the educational process
of additional vocational education is implemented through the design of individual
educational trajectories, which is considered as understanding of motives and goals
of the subject during development of professional competence in various areas”
[49, c. 162].



In the study of A. G. Smirnova, the individual trajectory of learning is
viewed as "the way of forming knowledge and skills as a way of implementing the
basic educational paradigm by revealing the subject’s personal experience, taking
into account social focus, professional experience and biopsychic characteristics of
an individual, as a means of individualization of the learning process, which
consists of subjective experience of students and their preference in various
methods of teaching " [47, c. 9].

Under the current conditions of mass training, the individualization of the
educational process as the design of individual educational programs or individual
educational routes is extremely difficult. The personal involvement of the teachers
themselves in the design of programs to improve their skills during additional
professional education presents itself as problematic. To a greater extent, teachers
are able to choose the forms, means and methods of postgraduate
education.Therefore, it seems to us that individualization is often associated with
the possibility of personification of teacher training.

The ideas of personalization and personification on designing education
based on attracting all the internal resources of the students are presented in the
works of such researchers as V.P. Bespal’ko, A.B. Petrovsky, T.E. Galkina, C.B.
Kondrat’ev, V.A. Petrovsky, etc. Individual and professional conditions for the
implamintation of the personified approach in education were considered by T. E.
Galkina, M.B. Esaulova, M.S. Klevtsova, G.S. Suhobskaya, T.V. Shadrina.

For the first time the theoretical foundations of the personified approach in
the system of additional vocational education were presented in the works of T.
Galkina [13]. The author points out that personalism determines the possibilities
for the individual development based on the inherent desire for self-improvement
and self-actualization. Various interpretations of the term “personification of
education™ are presented in her study.

Following T. Galkina several approaches were developed in the domestic

education:



— a personified approach to students in the distant vocational education (O.V.
Popova) [41];

— a personified approach to teaching staff in the process of professional
development (E. N. Zharkova, N. Kalashnikova) [24];

— personified-individualized approach to professional development of
educators (V.V. Obukhov) [39].

G.P. Matyukevich, E.E. Sartakova, V.V. Obukhov have systemized models
of individualization and personification according to the following characteristics:
a paradigmatic marker in the system of advanced training; the form of organization
of the educational process; the dominant technique of training or its combination
and integration; "models of open informal additional pedagogical education that
provide personalized individualization, the classification of which is still discussed
" [39, c. 115].

In the studies of M.S. Klevtsova on the development and implementation of
the technology of personalized enhancement of professional and pedagogical
qualifications of educators the author explains the specific nature of the
implementation of the personified approach. In the author's opinion, the
components of the implementation of this approach in the system of professional
development are:

— "the activity of the educational process ...;

— Integrity, which presupposes the existence of a single conceptual basis, the
co-ordination of goals, objectives, the content of an individualized system of
situational and positional training of teachers;

— modularity associated with the possibility of choosing the content for
structuring an individual route for the professional development of teachers
" [32; 33].

On the one hand, the personified model of additional vocational education is
understood as the system of measures aimed at improving the professional skills of
educators, but on the other hand,it is understood as a strategic tool for the

vocational education of adults, which allows to stimulate the creative initiative of
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teachers and channelize their energy into effective implementation of educational
tasks. [43].

A significant number of foreign researches are devoted to the problems of
adult education, one way or another, they touch upon the issues of advanced
training taking into account the individual and personal characteristics of students
(MS Knowles, P. Jarvis, J. Koppich, D. Humphrey, etc.) [54-68].

V. V. Afanasyev and a group of researchers believe that the experience of
foreign countries in the field of personification is "quite long, very versatile and
rich" [5, c. 48]. V. G. Erykova in her dissertation research discussed a number of
principles of individual professional training of specialists, developed by foreign
scientists, such as A. Adler, A. Maslow, G. Allport, V. Frankl, K. Rogers, R.
Burns, J. Henningen. These principles, according to the author, can be regarded as
the principles of "personification of education™ [23]. These include:

— the principle of the individual nature of learning;

— implementation of vocational and post-graduate education through
facilitation of personal and professional growth;

— intrinsic motivation of the employee in the process of professional training;

— the desire for self-improvement and for self-cjgnition in your caree;

— active use research and project activity of specialists in the personified
training;

— factors that determine professional and personal growth, interaction with
colleagues, professional environment, etc .;

— the importance of external evaluation of a specialist in the process of
professional training.

L.F. Savinova has analyzed the most widespread and effective foreign
models of professional development, built on learner-centered , profession-
oriented, problem-oriented and andragogical principles [44, c. 7].

The main aim that can be achieved in the process of implementing the

above-mentioned and other models of professional development is to overcome the



discrepancy between the level of the teacher's professional competence and the
social requirements and regulations of modern education.

It is advisable to study the teachers activities in terms of necessary
competencies and identify professional and personal deficiencies before
proceeding to the design of a personalized model of advanced training of pre-
school teachers. In order to provide a teacher with the individual support , it is
advisable to study his/her professional difficulties, educational needs, and the
availability of teaching attitudes.

The studies on postgraduate education were conducted by V.G. Afanas’ev,
G.A. Ignat’eva, V.N. Turchenko, M.A. Veit, VG Vorontsova, GS Sukhobskaya,
BS Gershunsky, B G. Onushkina and others.

However, we have not found any researches devoted to the study of a
preschool teacher as a subject of advanced training.

Materials and methods

We have developed a professional model of a modern teacher (PEO) [51]
taking into account the requirements of FSES AE and the professional teacher’s
standard. B ee cTpykTypy BXOJAT CIIEAYIOIINE OCHOBHBIC KOMIIOHEHTHI: It CONSists
of several main components:

— factors affecting the personality of a teacher and his/her professional
competence;

— basic competence of a teacher entering the profession;

— vocational and pedagogical activity of the PEO teacher in the context of

FSES AE implementation;

— competences formed in the process of vocational and pedagogical activity;
— the personality of a teacher and a self-conception as a system-forming
component of the professional competence model for teachers in the context

of the FSES AE requirements [51].

We have set a goal to clear out to what extent the competence and personal
qualities of teachers from the Nizhny Novgorod region correspond to the

parameters of this model, what their professional deficiencies are, whether they
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understand the need to develop their professional competences, what the priorities
of their professional activity are, what determine their choice of the content and the
forms of further training .

180 teachers from the Nizhny Novgorod region took part in the study,
including potential applicants for the training, the current participants of the
advanced training courses, as well as pre-school educational organizations, that are
innovation and training platforms of our department: Municipal Budgetory Pre-
school Educational Institution (MBPI) Nel2 “Solnyshko” and MBPI Nel6
"Zhemchuzhinka" Sergach; MBPI Ne435 and MBPI Ne90 Nizhny Novgorod,;
MBPI Ne 17 Lyskovo; MBPI Ne50 Zavolzhye; MBPI Ne 58 and MBPI Ne82
Dzerzhinsk; MBPI "Parus” Uren’; MBPI Ne39 and MBPI Ne30 Arzamas; MBPI Ne
26 "Lastochka™ Vyksa.

It was essential for our study to involve not only educators, but also senior
educators, who were responsible for managing methodological service of the PEO
and were also subjects of postgraduate education.

The study of the subject of educational activity, taking into account the
parameters of the teacher's competence model, was carried out in three stages.

At the first stage, we developed and tested pedagogical diagnostics of the
teacher's professional competence and materials for the analysis of personal
characteristics and the teacher's self-concept. The testing took place on the
innovation and training platforms.The following seminars were given during the
testing: "Professional development of a teacher in the context of the PEO in
accordance with the requirements of the modern statutory basis of PO", "The
development of professional competencies of a teacher in the preparation for the
personnel appraisal”,” The development of professional competences of an
educator in the context of the introduction of the professional teacher's standard ",
Methodological work of the PEO in the context of the implementation of
FSESpreschool education . During the entire testing period we held webinars and

consultations for participants using IT support.
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At the second stage, the methodological services of the PEO, which
educators applied for the professional development, were offered a scoring table
to assess the level of professional competence at the institutional level.

The creative task for the senior educators was to match the indicators of the
professional competence of the teachers with the criteria proposed by the chair.
The senior educators assessed the obtained results in compliance with the declared
criteria and indicators stipulated in the scoring table.

The following methods were used to assess the compliance of the results to
the criteria :

— analysis of the teachers’ portfolios , steering documents, planned schedules,
self-education programs, scripts and abstracts of organized educational
activities, projects of the subject environment and group passports,
individual maps and pupils’ portfolios;

— test-questionnaires revealed actual professional and personal qualities in
pedagogical activity, diagnostic interviews for verification, clarification of
data obtained through the application of other methods, additional
information on issues of interest.

Members of the department used input and output questionnaires, tests,
creative assignments, analysis of the final papers based on the results of the course.

Students of advanced training and retraining courses of the department were
asked to write an essay on the topics: "My achievements and problems in the
implementation of FSES preschool education” and "Why do | work as an
educator?".

We determined the following criteria for the essay assesment:

— a conscious motivation in choosing a profession, professional self-

determination;

a desire for professional growth and self-development;

professional pedagogical attitude;

analysis of their own professional achievements and failures;
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— arguments in favor of working in PEO;

— the need for methodological assistance;

— the need for psychological help.

The essay writing was voluntary and unregulated.

At the third stage of the study, the results were summarized in the forms of
charts, tables and diagrams.

Results

The analysis of the presented materials made it possible to group the
identified problems of senior educators during the assessment of the professional
competence, which helped to identify their own professional deficiencies:

— insufficient understanding the concepts of "professional competence” and
"competences";

— the influence of personal preferences and subjective opinion of senior
educators on the objective of assessment of the teachers’professional
activity;

— the development of evaluation indicators to the proposed criteria caused the
greatest difficulties of the methodological services, since the senior
educators could not make the system of indicators, they included
knowledge, activity components as well as the products of individual
activities of teachers, many of them could not show any indicators of a
particular competence;

— poor methodological support of self-development of teachers at the
institutional level, many senior educators lacked the tools for self-
assessment of professional and pedagogical competences.

There were no difficulties in processing the results, however, the analysis of
the results turned out to be quite unexpected for most methodological services (see

the diagram).
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The results of educational examination of professional competences of PEO
educators
Methodological, technological,communicative, activity ,creative, play,
reflective

3 points—formed;

2 poins—partially formed;

1 poins — unformed

Based on the data obtained, it can be assumed that the activity and reflexive
competence are formed. Methodological, play-related and technological
competences are partially formed. And the biggest problem is a clear deficit of the
creative and communicative competences of teachers, their quantitative indicator is
almost on the verge: they are not formed or partially formed.

It should be noted that the results are rather high because the data was
obtained from the teachers of innovative educational institutions, i.e., the best
representatives of the pedagogical corps of kindergartens of the Nizhny Novgorod
region. Further investigations are needed to prove the reliability of the result, i.e.

to conduct additional studies in other regional PEO.
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The essays were written by educators who studied at the training courses
from 2016 to 2017. Overall, 273 essays were collected and analyzed (see the
table).

The results of a quantitative analysis of essays written by PEO

educators
Ne Criteria Number of
/i respondents
1 | Conscious motivation in choosing a profession, professional 177
self-determination
2 | Desire for professional growth and self-development 92
3 | Presence of professional and pedagogical attitudes 54
4 | Analysis of your own professional achievements and 86
failures
5 | Reasons for continuation of professional activity as a PEO 169
educator
6 | Need for methodological assistance 120
7 | Need for psychological help 43

The essays presented by the educators reflect their professional needs rather
than their personal qualities. It can be explained by the fact that professional and
personal self-determination have much in common and lead to higher results. It is
difficult for a teacher to differentiate between his/her self-position and the
professional tasks assigned to him/her by the society. Professional self-
determination occurs at different stages of personality development , professional
self-determination is not simply the choice of a profession or alternative scenarios
of professional life, but a unique creative process of personal development. Since
the sample does not indicate the length of professional and pedagogical activity
and the age of the respondents, the analysis of personal characteristics was

difficult.
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Discussion and Conclusions

Our study reveals that the teachers who has taken part in the essay writing
have a proactive approach to life, ready to share their achievements, have made
their choice to become an educator consciously and intend to continue their work.
However, most of them do not realize their weaknesses and do not see ways for
further development. There is a reluctance of most teachers to carry out personal
self-assessment, prioritize, reflect on the choice of profession and dwell on
motivation at work. Most of the educators teachers do not have an adequate
understanding of the "self-concept”, "self-development™” and "self-determination”.

It is necessary to continue studying the subject of the system of professional
development i.e. teachers of the PEO in order to obtain more valid data.

The obtained results have become a data base for designing an individual
model of advanced training for PEO educators.

The following features of the subject of educational activity has become the
basis of our model:

— the level of professional and pedagogical competence (ICT, communicative,
activity, etc.);

— particular characteristics of professional and pedagogical activity - early age,
preschool, methodological work with personnel, inclusive education;

— gender and age features;

— significant personal characteristics, motivation, preferences in activity,
career interests, desire for professional and career growth.

The model will be based on already existing forms, means and methods of
individualization and personification of teacher training. Currently the department
provided such forms of training as full-time distant courses, webinars, online
conferences, individual training programs, modular and block courses, problem-
thematic seminars. Various forms of training consists of case-studies, project-
research cases , creative assignments which can satisfy the needs and wants of
participants of the program. These case-studies can be used either for individual

work or for group work in full-time format or distant learning.
15



Further work should concentrate on the development of structural
components of the model with due regard for data obtained and system analysis of

the existing experience of the department.

References

1. Aleksandrova, E. Individualizacija obrazovanija: uchit'sja dlja sebja / E.
Aleksandrova // Narodnoe obrazovanie. — 2008. — Ne 7. — S. 243-250.

2. Andragogika postdiplomnogo pedagogicheskogo obrazovanija :
nauchno-metodicheskoe posobie / pod red. S. G. Vershlovskogo, G. S.
Suhobskoj. — SPb. : SPbAPPO, 2007. — 196 s.

3. Antipova, V. M. Kompetentnostnyj podhod k organizacii
dopolnitel'nogo pedagogicheskogo obrazovanija v universitete / V. M.
Antipova, K. Ju. Kolesina, G. A. Pahomova // Pedagogika. — 2006. —
Ne 8. —S. 57-62.

4. Asmolov, A. G. Psihologija lichnosti: principy
obshhepsihologicheskogo analiza/ A. G. Asmolov. — M. : Smysl, 2001.
—416s.

5. Afanas'ev, V. V. Otechestvennyj i zarubezhnyj opyt personifikacii v
sisteme dopolnitel'nogo professional'nogo obrazovanija/ V. V.
Afanas'ev, S. M. Kunicyna, V. V. Lebedev, T. V. Rastashanskaja, K. A.
Tabarovskaja // Mezhdunarodnyj nauchno-issledovatel'skij zhurnal. —
2016. — Vyp. Ne 9 (51) (sentjabr'). — Ch. 4: Pedagogicheskie nauki. — S.
47-52 ; URL : https://research-
journal.org/category/2016/september2016.

6. Bajborodova, L. V. Individualizacija obrazovatel'nogo processa/ L. V.
Bajborodova, T. V. Burlakova // URL : https://forum.yspu.org/wp-
ontent/uploads/2015/11/Bajborodova-Burlakova.pdf.

16



. Bajborodova, L. V. Individualizacija obrazovatel'nogo processa v
shkole : monografija/ L. V. Bajborodova. — Jaroslavl' : 1zd-vo JaGPU,
2011. — 281 s.

. Beljakov, V. V. Dopolnitel'noe (poslevuzovskoe) professional'no-
pedagogicheskoe obrazovanie kak sociokul'turnyj fenomen :
monografija / V. V. Beljakov. — Rostov n/D : 1zd-vo RGPU, 2006. —
160 s.

. Vazovskaja, N. M. Upravlenie kachestvom v sisteme dopolnitel'nogo
professional'nogo obrazovanija / N. M. Vazovskaja, H. JI. Pozina //
Sbornik trudov po problemam dopolnitel'nogo professional’'nogo
obrazovanija. — Vyp. 9. — M. : MAPDO, IPK gossluzhby, 2006. — S.
14-21.

10.Vahidova, L. V. Osnovnye polozhenija konceptual’'no

determinirovannoj personificirovannoj informacionno-obrazovatel'noj
sredy / L. V. Vahidova // Innovacionnye processy v obrazovanii:
strategija, teorija i praktika razvitija : materialy VI Vserossijskoj
nauchno-prakticheskoj konferencii (2013 g., Ekaterinburg) / nauch. red.
. E. M. Dorozhkin, V. A. Fedorov. — Ekaterinburg : 1zd-vo Ros. gos.
prof.-ped. un-ta, 2013. — T. II. - S. 240-250.

11.Vershlovskij, S. G. Kontent-analiz v pedagogicheskom issledovanii :

uchebnoe posobie / S. G. Vershlovskij, M. D. Matjushkina. — SPb.,
2006. — 72 s.

12.Voroncova, V. G. Postdiplomnoe obrazovanie pedagoga (gumanitarno-

aksiologicheskij podhod) : dis. ... dokt. ped. nauk / V. G. Voroncova. —
SPb., 1997. - 441 c.

13.Galkina, T. Je. Personificirovannyj podhod v sisteme dopolnitel'nogo

professional'nogo obrazovanija specialistov social'noj sfery : avtoref.
dis. ... dokt. ped. nauk / T. Je. Galkina. — M. : GOU VPO «Rossijskij

gosudarstvennyj social'nyj universitety, 2011. — 37 s.

17



14.Gubanova, E. V. Dopolnitel'nye professional’'nye programmy:
funkcional'no-kompetentnostnyj podhod k ocenke / E. V. Gubanova, G.
P. Savinyh // Sovremennoe dopolnitel'noe professional’'noe
pedagogicheskoe obrazovanie : setevoj zhurnal. — M. : APKIiPPRO,
2015. — Vyp. 4. —-S.69-80 // URL :
http://www.apkpro.ru/doc/4_vipusk/09%20%D0%93%D1%83%D0%B
1%D0%B0%D0%BD%D0%BE%D0%B2%D0%BE%D0%B9%2069.
pdf.

15.Dedjukina, L. L. Differenciacija i individualizacija v obrazovatel'noj
dejatel'nosti / L. L. Dedjukina // Filosofija obrazovanija. — 2010. — Ne
4, —S. 292-297.

16.Demidenko, E. N. Stazherskaja ploshhadka kak interaktivnaja forma
transljacii pedagogicheskih praktik / E. N. Demidenko // Chelovek i
obrazovanie. — 2015. — Ne 4 (45). — S. 139-142.

17.Diveeva, G. V. Kompetentnostnyj podhod v realizacii
personificirovannoj modeli povyshenija kvalifikacii pedagogov / G. V.
Diveeva, S. V. Slinkin // Povyshenie kvalifikacii pedagogicheskih
kadrov v izmenjajushhemsja obrazovanii : sbornik materialov V
Vserossijskoj internet-konferencii s mezhdunarodnym uchastiem (20—
22 dekabrja 2016 goda) : v 2 ch. — M. : FGAOU DPO APKIiPPRO,
2017. - Ch. 1. - S. 136-142.

18.Dobrynina, G. A. Problemy i puti modernizacii sistemy dopolnitel'nogo
obrazovanija: upravlencheskij aspekt / G. A. Dobrynina // Vestnik
Tomskogo gos. ped. un-ta. — 2013. — Vyp. 1 (129). — S. 125-131.

19.Dopolnitel'noe professional’noe obrazovanie v uslovijah modernizacii :
sbornik statej devjatoj mezhdunarodnoj nauchno-prakticheskoj internet-
konferencii / pod nauch. red. M. V. Novikova. — Jaroslavl' : RIO
JaGPU, 2017. — 334 s.

20.Dorovskih, 1. S. Kak obespechit' individualizaciju povyshenija

kvalifikacii uchitelja nachal'nyh klassov? / I. S. Dorovskih //
18



Povyshenie kvalifikacii pedagogicheskih kadrov v izmenjajushhemsja
obrazovanii : sbornik materialov V Vserossijskoj internet-konferencii s
mezhdunarodnym uchastiem (20-22 dekabrja 2016 goda) : v 2 ch. — M.
: FGAOU DPO APKIPPRO, 2017. — Ch. 1. - S. 142-146.

21.Druzhilov, S. A. Professionalizm cheloveka kak ob#ekt
psihologicheskogo izuchenija: sistemnyj podhod / S. A. Druzhilov //
Vestnik Baltijskoj pedagogicheskoj akademii. — Vyp. 52. — SPb. : 1zd-
vo BPA, 2003. — S. 40-46.

22.Ermakova, S. D. Stazherskaja ploshhadka kak forma professional’'nogo
sotrudnichestva pedagogov : avtoref. dis. ... kand. ped. nauk / S. D.
Ermakova. — M., 2007. — 192 s.

23.Erykova, V. G. Formirovanie individual'noj obrazovatel'noj traektorii
podgotovki bakalavrov informatiki (na primere dejatel’'nosti
Sovremennoj gumanitarnoj akademii) : dis. ... kand. ped. nauk / V. G.
Erykova. — M. : RGSU, 2008. — 204 s.

24.Zharkova, E. N. Model' personificirovannogo povyshenija kvalifikacii
rabotnikov obrazovanija: tipovoe regional’'noe reshenie / E. N.
Zharkova, N. G. Kalashnikova // Upravlenie obrazovaniem: teorija i
praktika. — 2013. — Ne 3. — S, 135-144.

25.Zhafjarov, A. Zh. Individualizacija i differenciacija v pedagogicheskoj
teorii i praktike: analiz otechestvennogo opyta / A. Zh. Zhafjarov, E. S.
Nikitina, M. E. Fedotova. — Novosibirsk : 1zd-vo NGPU, 2004. — 36 s.

26.Zagvozdkin, V. K. Issledovanija kachestva pedagogicheskogo
obrazovanija na osnove zarubezhnyh standartov / V. K. Zagvozdkin //
Shkol'nye tehnologii. — 2010. — Ne 1. — S. 121-131.

27.Kazakov, I. S. Nauchno-metodicheskoe obespechenie
personificirovannogo obuchenija v pedagogicheskom vuze / I. S.
Kazakov // Vestnik SGUTIKD. —2011. — Ne 1. — S. 67-69.

19



28.Kazakov, I. S. Proektirovanie personificirovannoj modeli obuchenija v
vuze / I. S. Kazakov // Jaroslavskij pedagogicheskij vestnik. — 2011. —
Ne 3. —T. Il : Psihologo-pedagogicheskie nauki. — S. 128-133.

29.Kazakova, N. E. Monitoring Vv sfere dopolnitel'nogo professional’'nogo
obrazovanija / N. E. Kazakova // Standarty i monitoring v obrazovanii.
—2006. — Ne 5. — S, 21-28.

30.Kargina, Z. A. Individualizacija, personifikacija — vedushhie trendy
razvitija obrazovanija v XXI veke: obzor sovremennyh nauchnyh
issledovanij / Z. A. Kargina // Nauka i obrazovanie: sovremennye
trendy : kollektivnaja monografija / gl. red. O. N. Shirokov. —
Cheboksary : CNS «Interaktiv pljus», 2015. — Ne VIII. — (Ser.
«Nauchno-metodicheskaja bibliotekay). — S. 172—188.

31.Kachestvo povyshenija kvalifikacii rabotnikov obrazovanija v uslovijah
modernizacii : kollektivnaja monografija / nauch. red. T. V.
Smoleusova ; Novosibirskij institut povyshenija kvalifikacii i
perepodgotovki rabotnikov obrazovanija. — Novosibirsk : 1zd-vo
NIPKiPRO, 2006. — 240 s.

32.Klevcova, M. S. Personifikacija kak predmet psihologo-
pedagogicheskih issledovanij / M. S. Klevcova // Srednee
professional’'noe obrazovanie. — 2012. — Ne 10. — S. 54-57.

33.Klevcova, M. S. Tehnologija personificirovannogo povyshenija
kvalifikacii pedagogicheskih rabotnikov sistemy professional'nogo
obrazovanija : dis. ... kand. ped. nauk / M. S. Klevcova. — N. Novgorod,
2014, — 242 s.

34.Kondrat'ev, S. V. Aktual'nye problemy i perspektivy dopolnitel'nogo
professional'nogo obrazovanija/ S. V. Kondrat'ev // Sbornik trudov po
problemam dopolnitel'nogo professional’'nogo obrazovanija. — Vyp. 7. —
M. : MAPDO, IPK gossluzhby, 2005. — S. 10-15.

20



35.Koroleva, O. A. O sozdanii jeffektivno dejstvujushhej sistemy
nepreryvnogo obrazovanija pedagogov na municipal'nom urovne / O.
A. Koroleva // Metodist. —2014. — Ne 5. — S. 6-11.

36.Matveeva, T. V. Dopolnitel'noe professional'noe obrazovanie v
uslovijah reformirovanija vysshej shkoly / T. V. Matveeva. —
Ekaterinburg : GOU VPO UGTU-UPI, 2006. — 528 s.

37.Metodika ocenki urovnja kvalifikacii pedagogicheskih rabotnikov / pod
red. V. D. Shadrikova, I. V. Kuznecovoj. — M. : Akademija, 2011. —
173 s.

38.Mozgarev, L. V. Uslovija professional’'nogo razvitija pedagogov v
sisteme povyshenija kvalifikacii : dis. ... kand. ped. nauk / L. V.
Mozgarev. — Voronezh, 2001. — 202 c.

39.0buhov, V. V. Teoreticheskie aspekty formirovanija variativnyh
modelej povyshenija kvalifikacii rabotnikov obrazovanija/ V. V.
Obuhov, E. E. Sartakova, G. P. Matjukevich // Vestnik TGPU. — 2013.
—Ne 13 (141). - S. 115-119.

40.Personificirovannaja model' povyshenija kvalifikacii rabotnikov
obrazovanija v sovremennyh social'no jekonomicheskih uslovijah :
koll. monografija / pod red. N. K. Zotovoj. — 2-e izd., stereotip. — M. :
Flinta, 2013. — 344 s.

41.Popova, O. V. Proektirovanie adaptivnyh tehnologij professional’nogo
obrazovanija : monografija/ O. V. Popova. — Barnaul : 1zd-vo
Barnaul'skogo gosudarstvennogo pedagogicheskogo universiteta, 2001.
—130s.

42 .Prazdnikova, G. Z. Mehanizmy i formy transljacii luchshih
pedagogicheskih praktik / G. Z. Prazdnikova // Metodist. — 2012. — Ne
1.-S. 25-28.

43.Proekt Polozhenija o provedenii jeksperimenta po

personificirovannomu finansirovaniju sistemy povyshenija kvalifikacii

21



/[ URL : http://mon.gov.ru/files/materials/8443/11.04.27-
povysh.kval.pdf.

44.Savinova, L. F. Sovremennye modeli povyshenija kvalifikacii: opyt,
problemy, perspektivy / L. F. Savinova // Nauchnoe obespechenie
sistemy povyshenija kvalifikacii kadrov. — 2013. — Ne 3-4 (16). — S. 5—
13.

45.Semenihina, A. V. Individualizacija obuchenija specialistov v sisteme
dopolnitel'nogo professional'nogo obrazovanija/ A. V. Semenihina //
Sibirskij pedagogicheskij zhurnal. — 2010. — Ne 8. — S. 219-225.

46.Slobodchikov, V. I. Osnovy psihologicheskoj antropologii. Psihologija
cheloveka. Vvedenie v psihologiju sub#ektivnosti : ucheb—moe posobie
dlja vuzov / V. I. Slobodchikov, E. I. Isaev. — M. : Shkola-Press, 1995.
—355s.

47.Smirnova, A. G. Individualizacija professional'noj perepodgotovki
specialistov : avtoref. dis. ... kand. ped. nauk / A. G. Smirnova. — M.,
2006 ; URL : http://nauka-pedagogika.com/pedagogika-13-00-
O1/dissertaciya-individualizatsiya-professionalnoy-perepodgotovki-
spetsialistov.

48.Soshenko, I. I. Marketingovye issledovanija potrebnostej v
dopolnitel'nom obrazovanii kak resurs razrabotki jeffektivnogo
monitoringa / 1. I. Soshenko // Nauchno-pedagogicheskoe obozrenie. —
2013.— Ne 1 (1). — S. 58-62.

49.Surikova, O. V. Realizacija refleksivnogo podhoda v processe
individualizacii nepreryvnogo professional’'nogo obrazovanija
pedagogov / O. V. Surikova // Povyshenie kvalifikacii pedagogicheskih
kadrov v izmenjajushhemsja obrazovanii : sbornik materialov V
Vserossijskoj internet-konferencii s mezhdunarodnym uchastiem (20—
22 dekabrja 2016 goda) : v 2 ch. — M. : FGAOU DPO APKIiPPRO,
2017. - Ch. 1. - S. 160-166.

22



50.Federal'nyj zakon «Ob obrazovanii v Rossijskoj Federacii» Ne 273-FZ
ot 29 dekabrja 2012 goda (s izmenenijami) // URL : http://zakon-ob-
obrazovanii.ru.

51.Chemeneva, A. A. Kompetentnostnaja model' sovremennogo pedagoga
DOO v kontekste realizacii FGOS DO / A. A. Chemeneva, E. V.
Verbovskaja, V. R. Popova // Nizhegorodskoe obrazovanie. — 2015. —
Ne 3. - S.109-117.

52.Chemeneva, A. A. Rol' dopolnitel'nogo professional’nogo obrazovanija
v obespechenii gotovnosti pedagoga k innovacionnoj dejatel'nosti v
uslovijah realizacii FGOS DO / A. A. Chemeneva // Innovacionnaja
dejatel'nost’ v obrazovanii : materialy X Mezhdunarodnoj nauchno-
prakticheskoj konferencii. Ch. I / pod red. G. P. Novikovoj. — Jaroslavl’
: M. : Kancler, 2016. — S. 447-454.

53.Cheredilina, M. Chetyre novyh mifa ob individualizacii v obrazovanii /
M. Cheredilina // URL : http://vogazeta.ru/ivo/info/14741.html.

54.Brookfield, S. D. The skillful teacher. Ontechnique, trust and
responsiveness in the classroom / S. D. Brookfield. — SanFransisco :
Oxford, 1991. — 168 p.

55.Campbell, C. Handbook on Quality Assurance and the Design of Stady
Programmes / C. Campbell, C. Rossnyai. — Bucharest : UNESCO /
CEPES, 2002. - 76 p.

56.Goodwin, A. L. Globalization and the Preparation of Quality Teachers:
Rethinking Knowledge Domains for Teaching / A. L. Goodwin //
Teaching Education. — VVol. 21. — Ne 1. — P. 19-32.

57. Hinzen, H. A report of the research carried out through the
questionnaire: «Adult education studies at colleges and universities in
Central-Eastern and  Southern-Eastern  Europe», Institute for
International Cooperation of the German Adult Education Association
(11Z / DVV) | H. Hinzen, E. Przybylska, P. Sobierajski, H. Zielinska-

Kostylo. — Bonn ; Warsaw, 2003. — 145 p.
23



58. Jarvis, P. Adult Education and Lifelong Learning. Theory and practice
/ P. Jarvis. — 3rd ed. — London : Routledge, 2004. — 374 p.

59.Knowles, M. S. The Adult Learner: The Definitive Classic in Adult
Education and Human Resource Development / M. S. Knowles, E. E.
Holton I1l, R. A. Swanson. — 6th ed. — London ; NewYork, etc. :
ELSEVIER Butterworth Heinemann, 2005. — 378 p.

60.Koppich, J. E. Making use of what teachers know and can do: Policy,
practice and National Board Certification / J. E. Koppich, D. C.
Humphrey, H. J. Hough // Education Policy Analysis Archives. — 2006.
— N 5 . - P. 130 URL
http://epaa.asu.edu/epaa/v15n7/v15n7.pdf.

61.Leirman, W. Gearing adult education offerings to the needs of a region
and its citizens: Delphi projects leading to the Eduforain Flanders / W.
Leirman /l URL
http://www.ioe.ac.uk/ccs/conference2000/papers/pc/papers/leirman.htm
l.

62.MacDonald, C. A. Guide to Moral Decision Making / C. A. MacDonald
/I URL : http://www.ethicsweb.ca/guide/index.html.

63.Mitchell, I. The Relationship between Teacher Behaviours and Student
Talkin Promoting Quality Learning in Science Classrooms / 1. Mitchell
// Research in Science Education. — Vol. 40. — Ne 2. — P. 171-186.

64.Moray House and Change in Higher Education. — Edinburgh : Scottish
Academic Press, 1995. — 47 p.

65.Rozycki, E. G. Mission and Vision in Education. From the Trenches / E.
G. Rozycki // Educational Horizons. — Vol. 82. — Ne 2. — P. 94-98.

66.Smith, M. K. Malcolm Knowles, informal adult education, self-
direction and andragogy. The encyclopaedia of informal education / M.
K. Smith // URL : www.infed.org./thinkers/et-knowl.htm.

24


http://epaa.asu.edu/epaa/v15n7/v15n7.pdf

67.Smith, C. The Great Dilemma of Improving Teacher Quality in Adult
Learning and Literacy / C. Smith // Adult Basic Education and Literacy
Journal. —Vol. 4. — Ne 2. — P. 67-74.

68.Stake, R. E. The Quality of Teaching in Higher Education / R. E.
Stake, E. J. Cisneros-Cohernour // Quality of Higher Education. — 2004.
—Vol. 1. - P. 94-117.

25



